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ABSTRACT

Mearly 900 boys and 500 girls in the 4th, 5th and 6th
grades filled out the Child Study Security Test, Flementary Form,
while their 34 teachers completed a 16 item Teacher Rating
Questionnaire. The pupils'! self-reported personality characteristics
were then correlated with their teacher's ratings. Agreement was used
as an indicator of the knowledge or awareness the teacher has about
the pupil. Among other things, the results show that (1) unmarried
female teachers, as a group, are more aware of the personality
characteristics of pupils than are married female teachers or male
teachers as a group; (2) class size makes no difference in
determining teacher awareness; (3) high awareness teachers report a
greater interest in the child's school and out-of-school expariences;
{4) low awareness teachers prefer a more traditional approach to
teaching; and (5) children who develop adequate, mutually supporting
peer relationships generally receive more favorable teacher ratings.
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RELATIONSHIPS OF PUPIL SECURITY CHARACTERISTICS AND
TEACHER AWARENESS TO PUPIL SECURITY CHARACTERISTICS

M. F., Grapko and J, A. Fraser

Definition of Terms:

The Institute of Child Study Security Test provides the following
seven scores:

1. Security score - a composite score based on the order of preference
for the five component measures for the fifteen situations in rela-
tion to the ideal order of preference,

LY

Consistency score - a composite score based on the similar order
of rank assigned to esach of the five component measures for the
fifteen situations.

3. Indeperdent security score (IS) - a component score based cn the
individual's preference for skilled, self-initiating, indcpendent
behavior.

4. Mature dependent security score (MDS) - a componeiit score based on
the individual's preference for mutually supporting social behaviors.

5. Immature dependent security store (IDS) - a component score based on
the individual's preference for adult nelp-seeking behavior.

6. Deputy agent score (DA) - a component score based on the individual's
preference for defensive behavior.

7. Insecurity score (INS) - a component score based on the individual's
preference for anxiety behavior.
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1EACHERS_RATING CUESTIONNALRE

Discipline:

Displays behavior that you, the teacher, consider appropriate, for your
clasaroom.

Ability to Cet Along:
Tnteracts with most of his classmates in a satisfactory manner.

Acceptance of Goals:
Contributes to classroom activitlies, i.e., answers questions readily, talks
during discuasion, makes active contribution to class projects.

General Adjustment Evaluation: )
Considering all aspects of the child's adjustment to the classroom environunent,

evaluate his position.

Reading:
Reads with comprehension and fluency: conveys meaning to listeners.

Mathematical Abdility: )
Shows understanding of mathematical concepts and operations; can solve problems.

Language:
Extent of vocabulary; correct grammatical usage of English; ability to express
self clearly. (Both oral and written.)

Use of Dutﬁoﬁfgchcol_Expe?ignces in Class:

Draws on background exmperiences, reading.

General Performance Level:

The quality of work; diligence in performing it.

School Ability:
To provide your estimate of this child's ability, try to predict how far you
think he will go (ignore financial ability of parents.)

Faces up to Things:
Owns up to his actions; willing to accept the consequences for his actisns,
good or bad.

Makes Up His Mind:
Shows ability to organize his ideas guickly and to meke a decisiom.

Attitude to Learning:

Shows an interest and ability to learn; enthusiastic about learning new materials.

Sure of Himself:
Shows a confidence in himself combined with a capacity to do things.

General Adjustment: .
Ability to cope with all aspects of school 1ife: generally happy disposition.

Overall Feelings of Security:

Displays general feelings of security about himself and his relations with others.

r 2



THE NUMBER OF STATIETITALLY SIG
FOR 34 TEACHERS

TRALOHTR BATLH

TARLE 1

M

BETWEEY SECURITY TEIT MEASURES

ANYT CORFICILENTS AT THE

AND THE

AFST [ONNALRE

.05 LEVEL OBTAINED

TRAITS SECURITY COMELSTERCY I8 MDE ibs DA INS

1. Discipline 3 2 2 4 3 5 (24)

2. Able to get along 9 12 4 6 4 3 (41)

3. Accept. of goals B 11 5 5 2 10 (46)

4. Gen. adjust. eval. & 9 5 ) 1 6 (38)

5. Reading 12 14 6 9 3 8 (57

6. Math, ability 3 11 2 8 4 6 (36)

7. Language ] 12 6 10 3 7 (52)

8. Out-of-School exsp. 6 3 4 7 4 8 (41)

9. Gen. Performance Level 8 12 6 6 2 9 (44)

10. Scheool ability 7 11 4 7 1 5 (40)
11. Faces up to things 3 2 2 3 4 2 (z20)
12. Makes up his mind 9 14 5 10 4 3] (57)
13. Atritude to Learning 12 14 5 10 1 7 {35)
14. Sure of himself iG 16 5 g 1 6 {(45)
15. General Adjustment 7 12 2 7 1 8 (38)
16, Feelings of Security 10 7 4 11 3 7 (46)
17. TOTAL T.R. 1o 15 6 10 2 9 57
(131 (176) (72) (128) (43) (114)(73) (737)
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RELATIONSHIP_OF PUPIL SECURTLY CHARAGTERISTICS

AND TEACHER AWARENESS TO PUPIL SECURI1Y CHARACTERISTICS

J. A. Fraser and M. F. Grapko

INTRODUCTION AND BACKGROUND:

It can be assumed that the awount of knowledges a teacher may posSsess
about the pupils’ cognitive, emotional and personality development, the more
effective is the teacher in designing and etimulating the learning behavior
and social development of the puplls In the classroom. Conversely, a lack of
awareness by the teacher regarding a particular pupil, the greater is the pos-
sibility of an inappropriate approach {n the teaching, motivation and handling
of ‘that pupilli.

Tt remains An open guestion as to what kind and how much knowladge or
awareness a teacher should have about the pupils in his. or her, class. There
may he cenasiderabls suppoert for the position that requives the teacher to know
the learning style of each pupll, te be aware of the strengths and weaknesses
of each pupil in respect to both subjegi area and cognitlive patterns. The
diagnostic teaching approach requires knowledge permitting some precilsion in
detecting the difficulty a pupil is experieacing iln arresting this learning
flow. Pupills who are assisted over the right hurdles at the right time receive
help from teachers who are cognizant about difficulties common to moat pupils
as well as recognizing the need for help expressed by each individual pupil.

To say that teachers should have some awareness of the child's personality
development as 1t may affect his learning progress, may be considered desirable
rather than necessary. Hawéver, the importance that is placed on considering

the whole child in education today, may possibly suggest that knowledge about

John A. Fraser is Director of Education, The Kenora Board of Fducation
Michael F. Grapko is Amweeismte Professor and Aetins Dii-ctor, Institute of
Child Study, University of Toronteo
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the child's tfotal development Lz belonlng more necessary as well as desirable.
3. R. Gass (1970) in aldressing the ccenvention in Edmonten of the Canadian
Education Association makes relersnce o the equality of educational opportunity
as providing the "right"” educacicnal procedures for each individual child
rather than our insistence on giving all children the same treatment in the
name of equality. To place the individual in the centre of the educational
process, howaver, is not only costly and difficult but requires knowledge
about children which has not yet been seriously considered in teacher
qualifications. The present stud? actempts to examine the extent of knowledge
teachers may have about thelr pupils, to determine how variable such knowledge
may be among teachers, and to identify some factors that may aceount for such

variability in kpowledge and teacher awareness.

The work of (1364} hoe song lmplicstions for the present study. While
Blake's work focuses on iadustrial organizations and management, its concepts
are relevant fo? edveation and educational objectives. 1In essence a polarity

is set up between task orientalicn and pzople orientation where the former
places a stress on the activities inherent in the job and on productivity

and output, While the latter emphasizes the position of the individual and

the relevance and significance the job has for the person and his growth. The
attitude of the teacher to the objectives of education 1rn the classroom may
deseribe a similar polarity. A teacher may place exclusive emphasis on the

subject matter to be taught and show a concern for methods of teaching, man=

ipulations of pupils and evaluation devices. This approach is commonly



ohserved n the caedac moliod o jenghs ol Idsa, nochaps, in Che clement—
ary schoali ce Lhiv: Leeiiid g il 2 cov.ern sor the ind.v-
¥

idual, ferussi de ratie " its overasll
significerce four be ST R and as a totel
person. Greatey cow2ulion I GG ce s dndividual differences,
%o the lorortance of davoleping Iaicd . ocraativiiy, achievements

and 1indeveudence.

The subject or task oriented teachsy would have less dependence on
knowledge of the child to ach_eve nis objectives. Lack of interest or ability
on the part of any iadividual child would identify the expendable and make up
the 10 to 20 per ceat fajlure rate. The person oviented teacher would find a
strong vel “lonship betwaen the objectives for the child and the insight and

awareness he oY she posscsfes about the child's total development. Accordingly,

it would %e hyporhesized chat the crientation of = tescher would strongly

-

aclhiar's entimesie of relevance In crying to achieve a broad

determine the ie
understanding of the pupila in the classvoom.

A third zvea of interest bearing on the present study deals with the
relatien of teacher expsctations of pupil performsnce to pupil cutput, learn—
ing capacity and bohavicw. The controversial research of Rosenthal and Jacobson
(1968) reportaed in their hook "Pygmalion in the Classroon' attempts to support
the agsumption that teachers' expectations of pupll performance function as
self-5+1filling prophecies. Thelr data are used to show that children's
capacl.ty to dp well incresses 1f the teacher expscts that they will do well.
Brophy and Good (1970} using grade 1 pupils show that teachers communicate
differential performance ax?éctations to different children, bazed on the
teacher's estimate of what the child is capable of achieving. They provide
data which clearly show that teachers talk differentially to high and low

Q

ERIC . :

P v ; (5



O

perfsrmance nallv veinforce and reward these

children dilierentially. denainiad better performance from these
children for when chev had high expeciatlons and were usually given a higher
pay-cff in prai.u ond recogaicloa when they succeeded. In contrast, teachers
were more likely to accept poor periormance from chilildren for whom they held
low expectations and were less likely to praise good perrormance when it did
occur, even though it occeurred less irequently.

The teachef‘s-accuracy of estimate of the c¢hild’s capacity for per-

4 1.

formance as well as the child’'s motivation and work style has some

i)
«
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[
.
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o
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{mplications for the interaction of teacher and pupil. Estimates bagsed on
insufficient and inappropriate knowledge could well introduce abrasive features
in the teacher-pupil relationship. Teacher blas effect may also substitute
for valid sources of knowledge in forming estimates of pupll performance.
PROBLEM:
The present study then ls concerned to discover (1) how aware teachers

are about the personaiity charsctevistics of thelr pupils, (2) what teacher
attitudes or teaching appreaches may be related to teacher awareness, (}) what
characteristics in pupil's personality development are most obvious in teachers’
evaluations of thelr pupils and (4) what behavioral and performance variables
as determined by teacher assessments relate to children's self reported person-
ality characteristics.
METHOD :

‘ The subjects in this study comprise 943 pupils attending grades 4 to &
in the Kenora Board district. There were 314, 310 and 319 pupils in grades

4, 5, and 6 respectively, with a total of 484 boys to 459 girls in the total

ERIC .7
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saupile. Tawn -
ferent schools. e Teoachuy Sasplo cousisiod of 1) omale weachers and 20

P Test, L

cnvary Form, cailed

“The Story of Jimnmy' way sdininistered to 211 pupils in the present sample in

yecenber,

ing 7 short briefing., Affer the

proceedud

J969 .,  tach classrooh teachaX adiiinistores the test after receiv-

STOUD instructions were rTaud, ocach pupil

independantly to compleie the Test. The timc required for com-

pletion ranged from 20 to 30 wminwies. ALl tests were machine scored.

sehavioral respons

Lo i

an order of preference for various

in story form

'y

and terminating with an oper epdod statement asking for some choice of action.

The situations sanple activities dealiing with adult-child relationships,

child-chi!l

d relationships, school performance and leisure timg. The child

35 instructed to ronk five choieces which ave presented with each situation in

order of prefercnce from 1 to %. The test provides the following seven 5COres:

1

2)

i)
A

]

4)

L
et

Independont security saore (I$) - a component score based on the
individual's preference for skilied, self-initiating, independent
behavior.

Mature dependent security score (MDS) - a component score based on
the individusl's preference for mutually supporting social behavioxs.
Immature dependent security score (IDS) - 2 component score based

on the individual's preference for adult help-seeking behavior.
Deputy agent score (DA} - a component score based on the individ-
ual's prefercnce for defensive behavior.

Insecurity score (INS) - & compopent score based on the individ-

ual's expression of anxiety behavior.

i 8
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ept measures For Ther Jiviosy Tiomations in velation tooan jdeal order of pret-

erence, dud the Lo

assigned to vach of the five conmonnnt measures ror all fifteen situations.

A sixteen itew Veacher Rating Juestionnalre was designed, using part of
the questionnuire emnloyed in the Longitudinal study of Achievement by the
kesearch Department of the losonio hoard of Educatiom and the questionnairve
which wos used in the early validution of the sceurity test developed by
Grapko (1957). (ltems shiown inp the handout). The TBQ was comploted in
Japuary, 1973, by each of ihe 34 1enchers iy tae study for all pupils in tho. o

classroomns. Fach itew in the guestiommaire is rated on a five point scale

v a total absence of certalin aTors

innis and consult-

ot e ontite Board system were available

asudy i3 not yet complete.

The seven soolox obiained Jon the segurity Tesi were correlated with

each of the items on ithe Toachsr waring Dusstlonneire, inciuding a total

teacher rating score. Fach correlation matrix consisted of a total of 118
coefficients. A matrix was prepared for cach classroom separately, as well
‘as for each prade level combined. and for boys and girls, separately and
combined.

Lach teacher in thé study was interviewed, at which time the results

of the security tesT were discussed and later the results of the corvelationsl

O
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analysis. Since whe obaly vas inferasied in oroviding teachals with

additional insi wirest heni aweiln, discussion freguently Focussed on

children who obteined v.iy luw seore: oa the security test us well as
childeen who slowed o who.. iz cpancy between thelr own self reported scorc
on the test and the toacher s nuestionsaire rating. Each interview lasted
approxirately an sour. In sdaition 1o discussion about the results of the
analyscs, the teachers wers spvited to comment on thelr own views and

"

attitudes regarding teaching objectives and to describe their teaching pro-
cedurs in the classroon.

The study is bused on the assumption that agreenent i scores betweo
the punit's self-reportod personality characteristics and the teacher's
questionnaire rating nuy 1o used as an indicator of knowleage or awarshess

the teacher has ahout ihe purpil. Accordingly the criterion of statistical

onfidence was employed as a minimum comdi-

.
N
-
o
T
"
el
he)
e
Dy
Lx}

significance at

tion for agreemeni. Stnvistical cirpificance, in the present content, simpliy

shows agreemant botwaen whore the munil piaces himself on the self-repo

test, vis-a-vis the ether pupiis in tho class and the relative position the

.,4

pupil's rating roceivas rom Lie Logiher.

The range of statistically si nificant coefficients ranced from 0 to

85 for the 34 teachers in the study. Ten of the teachers obtained 30 or

-f"}
ﬁl

more significant coefficients, eight teachers obtained 15 to 30 significant

coefficients and eightecen teachers ohtained less than 14 significant co-
efficients, with two of the eighteen teachers receiving no significant correl-
ations at all.

A comparison coi the top ten (lii awareness group) and bottom ten {Lo

awareness group) teachers according to number of coefficients to criterion,

O
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shows four cut of nine unmarried vemale teachers in the Hi group {or 44%)

and only two in rhe Lo wroup (22%). Three of oleven murricd female teachers

{27%) and four of the eleven (36%) were in the Hi awareness group and Lo

awareness proup respectively. In respect to male teachers, three oi four-

teen were in the i awarencss wroup (21%) and four of fourteen were in the

Lo awareness group (29%). Percentape-wise, it would scew that the unmarried

female teachers fared the best in that they had the highest percentage in the

tii awareness group and the lowest percentage in the Lo awareness group, as

well as the only group to have wore teachers in the Hi group than the Lo group.
Averape classroow size shows a mean number of pupils of 31.7 for the

{ii. awareness group and 28.1 pupils per class for the Lo awareness group. It

is alsa noted that The teacher receiving the highest number of significant

coefficients {i.e. 85) was a male T or and alse had the largest class size
of any in the study (i.e. 36 pupils}.
dear security scores am! consistency scoves for the Hi and Lo awareness

ayoups tends to show siightly higher scoLVes for the Hi group, i.e., 67.3 to

d 24.4 2nd 19.6 for consistency. lowever, since there are

s
)

&4.9 for security a
five grade 4 classes in the Lo awarcness group and only 3 classes in the Hi
awareness group, differences in mean scores would require some adjustment
since grade 5 pupils do better on the test than grade 4 pupils. [HHowever, there
were three gfadevé classes in both groups and a comparison of the three grade
& classes does show slightly higher mean scores in favour of the Hi awareness
group for security and consistency, i.e. 73.5 to 70.5 and 33.6 to 28.2

While the results of a comparison between teachers in the Hi and Lo
awareness groups are only suggestive at this point, some tentative results

are noted. In the first place, (1)} unmarried female teachers, as agroup, tend

- 11



T0 De aTe awavs oo Uil pursohidlaty choracreristics ol P13 than warricd

Female toachers oF Liic FPouchers uf 0 froun, (F) that size oy class does not

o)

seocm to make any dug acher awarencss, HOr is grade

iy deTernaning x
levei of particulsr signiiicance, i (3} teacher awareness is nore likely to
be abserves with groups of children whe tend on the averape to have slightly
higher security and consistency development.

gz of teacher snd years of experience weve not available

= &

L & - ata on the =

o - & = = = -~ - -
L _pn . for ipclusion in the present analysis; nor was information available as to the

th

L Rﬁ“& - marital status of the male teachers.
~ 1

two main differences were aoted in the teacher otiitudes and teaching

approaches, as reported by the teachers in the\interview, when o conpdTison

betweenl tho Hi awaichess and L0 awsvoness teachers was made.  Hi awareness
teachers generally roported an interest in the whole cnild an. considered all

information about ithe child as rolevant to thelyr feachis roie. Lhey were

receptive to the child when he or she wished o tell the teacher about an
out-of-school experience or a home and famiiy experience. The Lo awareness
teachers geverally tended to discourage or iimit such inforprtion, exXpressing
¢ither non-vrelevance to out-of-schocl and tamily experiences, or a feeling
that these experiences weve of a personal or private naiure. Accordingly,
Lo awareness teachers saw little value in such information vis-a-vis the
primary teaching role of the classroom teacher.

The seccﬂﬁ difference was in actual classroom practice. Lo awareness
teachers reported a more traditional approach to teaching with a strong
emphasis on classroom presentation. In general, the teachers saw thelr role

as providing information, laying out work assignuents for pupils and check-

ng their progress. Their time was devoted to formal talking as indigencus

O
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To lessone onu sulrroot TR T T HE T (P the 1. awarenss.

repche i o7 mwie Lo sriuny . AToup project work
moutre pea,  lere Class porercipation was

avai to the pupils i s, it peire peneral behavior was

clicited from ohildron in this retting anml i1 may be that the lil awareness

teachers ware able to observe mors rel upen which they based

less traditional approach

s

their vatings. 1o any case 2t

provided, if not invived, a broader display of pupil behavior ia the ciass-

e

scoounted For oaore cug

roon, and andoubtedly upon which teachers were

: whether the children

'J‘
'

able Lo rabo Tha

Lo oatienst Was mide U0 O5S50S
did any better zcawcnically with the i or Lo awarsness teachers but this is
an important problem for future vesenrch. 1f the itess trusitional wethod does

provide an increase in academic periormancs the question would be

whether thiz arises from the method of teaching or from the facd thot pupils

=iy Ceachers.

do better when they are better understood by the

ained for the

The number of sigailicant
34 teachers between each of the seoven measures on rhe security test with cach
cteen items on the Teacher Rating Questionnaire is shown in Table 1

Y- FArits B )
and available in the haﬂdouﬁiﬂ The totals for each security measure reported

]
[y
o
o
n
o
“:a<

at the bottom of cach colunn show the two composite scores, security and con-
sistency, té achieve a significant relationship to teachers' ratings more than
any one of the component sceores. Lducational and clinical uses of the security
test have shown children whe receive high Consistency Scores to have good work
and study habits, an ability to organize their work and themselves better, and
are more predictable in their school performance and behaviar. It would appear

that these characteristies reflect in the teacher Tatings whgch these pupils

receive from their teachers.

. 13



The totals reported for ecch of the five component scores show that
pupils who express & preference for mutuaily suppoTting peer relationships
(MLS) are more likely 1o e rvated faveurably by their tcachers ,whereas pupils
who cxpress a preference for adilt help-soeking behavior are not identified
to nearly the same deprae in ihe rotings they receive from teachers. The DA
componient score describes pupils whe are easily inclined to use defensive
behaviors when Trequired to face up To Thc consequences of their actions.

These pupils are quick to give excuser, to forget and find fault, to blame
someone else, and in many'cases to daydreai. The data show a substantial
degree of agreement between these scores and the teachers' ratings.

An analysis of the data across items in the Teacher Rating Questionnaire,
aé shown in Table 1, shows reading compreiension and fluency, (#5) language
ability (#7), ability to Drganize.ideas guickly and make 2 decision (#12)
and an expression of enthusiasm about learning (#13) to achieve the highest
incidence of relationship to sccurity nieasures. On the other hand, disci-
piine (#1) and facing up to one's actions (#11) show the least amount of
correspondence to measures on the security test.

Since 7 out of 34 teachers obtained 1 or less coefficients that reached
theb.DS criterion, and 10 teachers obtained 5 or less significant coefficients,
the wata shown in Table 1 essentially describes the relationships between
behavior and performance variables and security scores for the Hi awareness
teachers. Fail&rﬁ to achieve any significance between the TRQ variables and
éecurity scores for the Lo awareness teachers leaves an explanation unresolved.
Whether it means that the'variables in the TRQ are not related at all to
children's self-ratings on the security test, or that these teachexs have

insufficient opportunity to observe the kind of behavior included in the teacher

O
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rating questionnsire, or that Thoss Teachers simnly read incovrectly the in-

5

- b}

tent or meanings of tha child s hebaviur even 1f the oppoTtunity to observe
the behavior exists. are explanations stili to be checked out.

Therc is a sericus iwmplicotien for the coustruction of tests where
reacher ratings are to ne usad as o validation criterion. [t seems that
validation is highly vulnerabie to the particular szlection of teachers. Yarrow,
Campbell and Burton (1968} are highly critical of the value of data sources
like parent interviews, questionnaires and teacher ratings hbecause of their
apparent low reliabilities where nursery sclhool children are used as the

population sauple. 1t may be that where Lo awareness parents or teachers are

e

used in collecting data on children, that such data sources are highly ques-

tionable, not only in terms of their reliabilities but also their accuracy.

INTERPKETATION OF RESULTS AND CONCLUSION

r

The resuits of this study clearly show wide individuoal differences among
teachers in their anility to rate children as children vate themselves. While
some concern may be expressed about the reliability and vaiidity of the instru-
ments used in the study, it should be pointed out that previous studies have
shown both instruments to be quite reliable and valid.

While some surface characteristics were shown to differentiate Hi and
Lo awareness teachers, further studies 1im this direction are needed. More
detailed pinpeiﬂfing of teaching methods betwecn Hi and Lo awareness teachers
is required to give further support to general comments received by teachers
in the interview.

Further research is.négesséry to clarify the relation between Hi and
Lo awareness teachers and Blake's description of the person and task orient-

ation. Since it is the intent of the present authors to replicate the present

. 195
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study with some additions, it will be interesting to determine if i and Lo
awareness is a function of the tuucher or navbe a function »of a class. One
teacher did report that she found her present class to be the most difficult
group of children to understand that she has had in almost twenty years of
teaching. A repeat study should contribute some light on this question.

fwo additional matters on—this—question also deserve clarification.
1t has been shown already thet some behavioral performance variables cor-
relate with sccurity measures wore highly than others. ¢For example, item
#5 on the Teacher Rating Questionnaire concerning the child's ability to read
with comprehension and flucncy, shows many teachers to achieve statistical
Significance to eriterion when rating the children in their classrooms, and
similarly with item #13, the child's attitude to learning. Other items, of
course, show substantially less frequency of achieving significance. This
result raises the question of selective awareness among teachers. This is
to say that teachers as a whole may be more aware of some behaviors in
children and quite unaware of others. The relative importance of these
behaviors as they contribute to the child's overall performance in the class-
room might provide further a basis for determining the appropriateness of
teacher awareness.

The sécond question deals with the issue of teacher training in aware-
ness. Blake has showr. that trainees using the managerial grid to achieve
insight into their own methods and orientations to the job and to people,

succeed in both their depth of understanding and in their basic approach te
H,ﬁ-u,w{,& ’

peaple.’1§pportunities to increase teacher awareness of pupils in the class-

room must be justified by a meaningful increase in pupil performance in the

classroom and an improvement in the teacher-pupil interaction.
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fWhether o oTor 7o 1o incTossce toacher awareness will concern
ftself owith a0t spproscnes Fooocsachor-naps . cormniearinn (hence o reduction

in the genciation gap belwecn feacher and pupil) or provide new skills in
observing pupil bhehovier accending o some theoretical systow, remains to be
worked out.
Finalily, 4t iz important to consider the meaning thet Hi and Lo aware-

ness conditions may have for the work of lKosenthal and Jacobson on teacher

egxpectations of pupl!l performance. It appears that teachers who show an
expectancy-to-perfornance that is based on some accuracy of the child's
capacity to perform stand a very good chance of supporting tue self-Fulfilling

prophecy, whercas teacher ostimates hased on low awareuess -onditions are

likely to contiibute to difficulries ard frustrations for bot teacher and
child. wWhile Rosenthal and Jaccbson have besn primaxily concer.. [ with
intellectual capacity, the present study suggest. that predictins about
pupil performancs nay 2155 depend upen s auch wider assortment ot ( zhavioral
and performance variables.
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